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Our Vision statement:

At Meppershall Church of England Academy, we aim for academic and personal achievement
through:

° helping each child to grow their own potential, in an environment of faith, creativity,
aspiration, challenge and celebration;

° equipping each person to make their own unique contribution to the school, community, the
wider world and the kingdom of God for the benefit of all.

This is based on two texts from the Bible:

° “God is love. Whoever lives in love lives in God, and God lives in them.” (1 John 4:16)
° “Start children off on the way they should go, and even when they are old they will not turn
from it.” (Proverbs 22:6)

Rationale

As a community Meppershall Church of England Academy has consistently high expectations of
children’s behaviour to support everyone’s safety, facilitate learning, and allow the development of
healthy positive relationships.

In our daily encounters with others in our community, we aim to live out the values which underpin
our vision: (LOVE= Live Our Values Every day). We believe that by sharing our high expectations for
behaviour with everyone, including parents, there will be a consistency between home and school
and that this will have a positive impact on children’s attitude to learning both at school and at
home.

Christian values are at the heart of everything we do. All members of the school community aim to
make good choices by living out the following values linked to our Christian vision:

Respect for everyone, including their views, their safety and their property

Courage to own up to unwanted behaviours

Truthfulness about what happened in a given situation

Justice for all, considering carefully each individual, and each situation, without prejudice
Compassion through taking time to understand each individual

Forgiveness which follows repentance and leads to reconciliation

Trust that the behaviour choices will be positive in the future
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Aims

The aims of this policy are:

° To provide guidance so we can be consistent in our approach

° For children to develop an understanding of what is acceptable behaviour and know the
difference between right and wrong.

° To encourage children to develop self-discipline and responsibility for their own behaviour
° To support children in becoming increasingly independent and to develop the skills of
resilience and tolerance for the future

° To develop a sense of respect and care for others and the environment around them

° To advocate excellent behaviour to support learning

° To promote effective and supportive relationships within the whole school community.

Roles and Responsibilities

All members of our community have a responsibility towards achieving the aims of this policy. We
expect everybody to behave in a considerate way towards others. We treat children fairly and apply
this policy in a consistent and non-judgemental way.

Staff: It is the responsibility of all staff to ensure that our Meppershall Golden Rules are followed in
school and to ensure that all pupils behave in a responsible manner at all times. Staff will have
continued high expectations of pupils’ behaviour and will strive to ensure that children work to the
best of their ability. Positive behaviour choices will be noticed and praised in order to reinforce good
behaviour.

In addition, each staff member will ensure that:

° The Golden Rules are displayed in their classroom

° The Learning Charter, developed from each year’s PSHE Being Me (Jigsaw) lesson is planned
and discussed with each new year group

They are a positive role model

They treat all children fairly with respect and understanding

They use CPOMS to record incidents (as indicated in the Consequences below.)

They seek advice from colleagues, SLT and the SENDCo as appropriate

They liaise with external agencies as appropriate

° They report to parents regularly on the social and emotional aspects of their child’s school
life including behaviour.

Staff are provided with a copy of the school’s Behaviour Policy as part of the induction process and
behaviour management forms part of our continuous professional development.

Pupils: It is the responsibility of pupils to make positive choices at all times both in school and when
outside in the wider community, such as when visiting church or on a school trip. By following our
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Golden Rules:

We are polite, friendly and helpful to each other
We listen and follow instructions

We are kind and caring in our actions and words
We respect our own property and that of others
We are honest and tell the truth

We work hard to achieve our best

We respect and celebrate our differences

Pupils are also encouraged to support other pupils in the school by setting a good example to others.
Some pupils take part in our Pupil Support Scheme by partnering up with another child. This may
take the form of a Year 4 child becoming a ‘buddy’ to a younger child as a positive role model at
playtime or a Key Stage 2 pupil regularly hearing a younger pupil read.

Head/SLT: The Head of School and members of the SLT will help to support the staff by implementing
the policy and ensuring consistency of standards in expectation and delivery throughout the school.
They will ensure the safety and welfare of all children in the school through regular monitoring of
behaviour around the school and from the monitoring of incidents reported on CPOMS. In addition,
they will report to governors on the effectiveness of the policy and the results of CPOMS monitoring
when requested.

Parents/Carers: All parents will be asked to sign the Home School Agreement. As part of this they
must inform the school of any issues that may affect their children’s work or behaviour; support the
school policies and rules; foster a positive attitude to the school and encourage their child to treat all
with respect and consideration at all times. Minor offences in school will not necessarily be reported
to parents, but ongoing poor behaviour or major transgressions will lead to parents/carers being
contacted and then invited into school to discuss the best way to support their child moving forward.

Governing Body: It is the responsibility of the Governing Body to monitor the application and
effectiveness of the Behaviour Policy during their visits to school and through discussion with the
Head of School and other members of staff. In addition, they will continually review behaviour within
the school through regular CPOMS updates received from the Head of School.

Rewards and Consequences

There is a clear list of rewards and consequences that are understood by everyone and applied
consistently throughout the school.

Rewards:
Good behaviour is actively recognised and celebrated. We praise and reward children for good
behaviour in a variety of ways, including:
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Star Learner certificates

Golden values certificates
Communication home to parents
Tidy Ted

Head teacher award

In addition to rewards, positive behaviour and successful relationships is explicitly taught and
reinforced through PSHE lessons and Collective Worship.

Consequences:

Staff consistently employ a clear hierarchy of consequences if children choose not to follow school
rules. This ensures that there is a collective approach to managing behaviour. At times, however,
professional judgement will need to be applied to the circumstances that surround the behaviour,
particularly if pupils have a SEND need or other support plan. The series of consequences is as
follows:

1. Warning — with positive encouragement to follow the specific rule

2. Repeated warning — pupil moved to another area of the classroom or next to an adult on the
playground for a short amount of time.

3. Continued misbehaviour — miss part of break or lunch, repeat or complete work either in

another class or at home,restorative conversation which may lead to an apology note, informal
communication with parents and SLT notified through CPOMS.

4, Continued inappropriate behaviour or one-off serious incidents — sent to SLT and parents
informed and invited to discuss.

Points 3 and 4 will be recorded on CPOMS by the staff member involved.

It is the responsibility of the midday supervising staff and the senior midday supervisor to deal with
incidents at lunchtime. They should consult with teachers over the behaviour of pupils and report
any concerns.

Lunchtime behaviour is expected to reflect the same high standards and Golden Rules set
throughout the rest of the school day. To maintain a safe, positive, and enjoyable environment for
everyone during these times, the following steps are taken when expectations are not met:

e Step 1: Verbal Warning — If a pupil is not following the Golden Rules, staff will give a clear
verbal warning to help them reset their behaviour.

e Step 2: Reflection Time — If the behaviour continues, or in the case of a single more serious
incident, the pupil may be directed to spend time with a member of staff in the Reflection
Room or SLT will be called to support.

e Restorative Approach — Time in the Reflection Room is paired with a restorative discussion.
Staff work with the pupil to unpick what happened, reflect on the impact of their actions,
and agree on positive ways forward.
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Some pupils may require further support and in those individual cases pupils will move to a
personalised behaviour management plan. This is applied to an individual child and allows us to be
consistent in principle but flexible in practice. It will involve more in-depth support of the individual
and will require interventions to help them improve behaviour. These can include:

Regular catch-up with parents/carers at the end of the school day/week
Personal Sticker chart

Report card

Regular meetings with parents to discuss progress

Pastoral support plan

Behaviour plan

Involvement from outside agencies

Pupils with Special Educational Needs

We recognise our legal duties under the Equality Act 2010 and the SEND Code of Practice, including
our duty to make reasonable adjustments for pupils with disabilities or neurodivergent needs (such
as ADHD, ASD, or trauma/mental health needs) to ensure they are not disadvantaged.

We understand that challenging or distressed behaviour is a form of communication. Where
concerns arise, school staff will work collaboratively with parents/carers and the SENDCo to identify
underlying triggers, put targeted support or individualised behaviour plans in place, and involve
specialist external agencies where appropriate.

While our high expectations apply to all pupils, the application of sanctions will always be adapted to
reflect a pupil’s individual SEND or medical profile. On rare occasions, if a pupil’s needs require
provision beyond what the school can reasonably offer, we will work supportively with the family and
Local Authority to explore specialist options in the best interests of the child.

Restorative Practice

We believe the best approach to managing conflict and challenging or disruptive behaviour is by
following the strategies related to restorative practice.

This is a set of principles and practice that encourages children to take responsibility for their
behaviour by thinking through the causes and consequences. The focus is on developing, maintaining
and repairing relationships, building a community based around empathy and self-learning, where
children take responsibility for their behaviour. As such, this approach fits well with our Christian
vision, ethos and values. (See appendix 1 for an overview of Restorative Practice.)

In the Restorative Practice model, the child who has caused harm and the child who has been
harmed are given the space to hold a restorative conversation. This powerful approach allows
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The child works with an adult to:

° think about their actions,
° review the consequences of their actions and the impact on others,
° agree ways to seek forgiveness, demonstrate repentance and rebuild trust. Forgiveness is an

important part of the process which is easily overlooked. It will arise more naturally if both children
are involved in the restorative conversation and repentance is naturally forthcoming.

All staff have a checklist of restorative questions that they may refer to when required. (See Appendix
1)

De-escalation strategies

To prevent the escalation of disruptive behaviour, staff employ de-escalation strategies in order to
diffuse situations and help pupils make positive voices. This involves using a calm approach, positive
phrasing, giving limited choices, being non-judgmental, respecting personal space and allowing time
for reflection and decision making. Staff have been provided with a de-escalation script that can be
used if required. (See Appendix 2)

Pupil Transition

To ensure a smooth transition to the next year, pupils have ‘Step Up’ mornings with their new
teacher(s). In addition, staff members hold transition meetings.

To ensure behaviour is continually monitored and the right support is in place, information related to
pupil behaviour issues may be transferred to relevant staff at the start of the term or year.
Information on behaviour issues may also be shared with new settings for those pupils transferring
to other schools.

Bullying

The school does not tolerate bullying of any form. If we discover that an act of bullying or
intimidation has occurred, we act on it immediately to stop re-occurrences of such behaviour. Where
behaviour is identified as persistent, targeted, or meeting the definition of bullying, our Anti-Bullying
Policy will be followed.

Use of Restrictive Interventions and Reasonable Force
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duties detailed in Appendix 3. Physical intervention must always be a last resort, using the least
intrusive and restrictive option available.

All significant incidents of force and every instance of seclusion must be recorded on CPOMS as soon
as practicable, and no later than the same day. The record must include the pupil’s SEN status code,
the approximate duration of the intervention, de-escalation strategies used, and details of any
physical injuries.

The school must report each significant use of force or seclusion to parents as soon as practicable,
and no later than the same day. This report must be provided in writing (e.g., via email or school
portal). Exceptions apply only if reporting is likely to result in serious harm to the pupil.

Where it can be anticipated that physical intervention is likely to be required, a plan should be put in
place which the child and parents/carers are aware of and have agreed to. Further information
detailing our approach to the Use of Restrictive Interventions and Reasonable Force can be found in
Appendix 3.

Restrictive Intervention: An umbrella term for physical and non-physical actions aimed to prevent,
restrict, or subdue movement.

Reasonable Force: Using no more force than necessary for the shortest time to prevent injury,
criminal offences, property damage, or severe disorder.

Seclusion: A non-disciplinary safety measure where a pupil is confined alone to protect others from
harm during periods of high emotional dysregulation. It is never a punishment.

Significant Incident: Any use of force going beyond appropriate physical contact (such as first aid or
comforting a distressed child).

Suspension and Permanent Exclusion

We are committed to inclusion and keeping pupils in our school community. We will only use
suspension or permanent exclusion as a last resort in response to a serious breach, or persistent
breaches, of this behaviour policy, and where allowing the pupil to remain in school would seriously
harm the education or welfare of the pupil or others in the school.

Decisions of this nature will only be taken by the Head of School (or the acting Head in their
absence). Examples of significant behaviour that may lead to such decisions include violent or
aggressive behaviour, swearing or comments of a sexual/discriminatory nature, or sustained refusal
to follow instructions.
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Withdrawal Before moving towards a suspension, it may be
considered appropriate to manage a period of withdrawal
from lessons internally. Parents will be informed of the
sanction.

Suspension Suspensions are limited to a maximum of 45 days in one

academic year. Most should be between 1 -5 days. A
suspension represents a cooling-off period for rules and
expectations to be consolidated with parents or
conditions for the pupil to remain in school to be
reinforced with the child and their parents.

A reintegration meeting, arranged by the school, will take
place at the end of any suspension, between the pupil,
the parents and a member of the Senior Leadership team.

The school recognises its statutory duty to ensure a pupil’s
education continues during a period of suspension.

e For the first 5 days of a suspension, the school will
set and mark work for the pupil to complete at
home.

® From the sixth consecutive school day of a
suspension (or a permanent exclusion), the school
(or the Local Authority, in the case of a permanent
exclusion) will arrange suitable, full-time
alternative education.

Managed Moves and Alternative
Provision

The school may occasionally negotiate a "managed move"
to another school to provide a pupil with a fresh start. In
strict accordance with 2026 DfE guidance, any managed
move will be entirely voluntary, agreed upon by all parties
(including parents), and permanent. The school will not
use temporary or "trial" managed moves. Off-site
direction to Alternative Provision may also be used
proactively to improve a pupil's behaviour, but this will be
subject to regular, documented reviews.

Permanent Exclusion

The arrangements for permanent exclusions are covered
by LA regulations.
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eping Children Safe in Education (KCSIE) 202

Social Workers and Virtual School Heads (VSH): If a pupil who has a social worker or is a
Looked After Child (LAC) is at risk of suspension or permanent exclusion, the Head of School
will notify the social worker and/or the VSH immediately. We will work proactively with these
professionals to explore alternative trauma-informed interventions.

Safeguarding Separation: The school maintains a clear distinction between isolating a pupil
for disciplinary reasons (withdrawal) and physically separating a pupil for immediate
safeguarding purposes. Any separation used for immediate safeguarding will be managed
under our Child Protection Policy, not as a disciplinary sanction.

The Role of the Governing Body The Governing Body has a statutory duty to review the Head of
School’s decision to suspend or permanently exclude a pupil. The Governing Body will convene a
review panel in the following circumstances:

Permanent Exclusions: The panel must meet within 15 school days of being notified.
Suspensions over 15 days: For suspensions totalling more than 15 school days in a single
term, the panel must meet within 15 school days of being notified.

Suspensions between 5.5 and 15 days: If requested by the parents, the panel must meet
within 50 school days.

Missed National Tests: If a suspension will result in a pupil missing a public exam or national
curriculum test (e.g., SATs), the panel will meet before the test date wherever reasonably
practicable.

Hearing Procedures and Remote Hearings When the Governing Body meets to review an exclusion,
parents/carers will be invited to attend and share their views. Furthermore:

Professional Representation: The pupil's social worker and/or VSH have the statutory right to
attend the governing board meeting and make representations regarding the pupil's welfare
and background.

Remote Hearings: In line with 2026 statutory guidance, parents/carers have the right to
request that the governing board hearing be held remotely via a live video link. The school
will facilitate this provided the technology allows for a fair and transparent hearing.

Independent Review Panels (IRPs) If the Governing Body upholds a decision to permanently exclude
a pupil, parents/carers have the right to request that the decision be reviewed by an Independent
Review Panel (IRP).

Parents must request this within 15 school days of receiving the governing board's decision.
Parents also have the legal right to request the presence of a Special Educational Needs
(SEN) expert at the IRP, at the school's expense, regardless of whether the school has
officially recognised that the pupil has SEN.

10
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Mobile Phon

We actively discourage pupils from bringing phones into school except in exceptional
circumstances. Phones should only be brought into school with the Head of School's permission and
should be handed into the office immediately.

While staff may search for mobile phones if they have reasonable grounds to suspect a breach of
school rules, they must not use force to conduct the search. Force is only permitted when searching
for legally prohibited items such as weapons or controlled drugs.

Prohibited Practices and Search Restrictions

Force must never be used as a form of punishment.
Staff must not restrain a pupil in any way that impacts their airway, breathing, or circulation,
such as applying pressure to the neck or abdomen.

e While staff may search for mobile phones with permission, they must not use force to do so.
The legal power to use reasonable force during a search applies only to legally prohibited
items such as weapons or drugs.

Monitoring

Class teachers will monitor low level incidents to see if there is a continuous pattern in this type of
behaviour. If issues persist, they will be recorded on CPOMS.

It is the responsibility of the SLT to monitor CPOMS and to look for patterns which may lead to
safeguarding concerns or a change needed in the behaviour management policy and practice. The
Head of School will report on behaviour concerns to the governing body.

The Governing Body plays a vital role in ensuring that behaviour, relationships, and safeguarding
practices at Meppershall Church of England Academy are effective, transparent, and aligned with
statutory responsibilities. Governors are informed of behaviour trends, suspensions and safeguarding
incidents through:

e Termly Behaviour Reports: These include data on behavioural incidents, suspensions (and
permanent exclusions) reflections, and interventions, with analysis of trends and impact

e Safeguarding Updates: Presented at each Local Governing Body (LGB) meeting, including CPOMS
data, referrals, and training compliance.

11
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e Policy Moni X ors ensure that the Behaviour Policy is reviewed annually and remains
compliant with current legislation and best practice

e Governors Visits: Behaviour and safeguarding are key focus areas during governor monitoring
visits, with feedback shared at LGB meetings.

Appendix 1
Restorative practice

Restorative practice is a set of principles and practice that encourages children to take responsibility
for their behaviour by thinking through the causes and consequences. It involves helping the child
think through their behaviour, the consequences it may have and what they can do to make it better.
It is about developing, maintaining and repairing relationships, building a community based around
empathy and self-learning, where children take responsibility for their behaviour.

Primary school restorative practice in action

Restorative practices centre around a set of key questions that help children think about their
behaviour and understand how they can correct it:

What happened?

What were you thinking and feeling at the time?

Who has been affected and in what way?

How could things have been done differently?

What do you think needs to happen to make things right?
What would you like to happen next?

What are the benefits?
Restorative practices in schools have a number of proven benefits. Children show:

Improved positivity, resilience and responsibility-taking

Better behaviour management

Greater respect and courtesy towards teachers and each other

Increased empathy

An understanding of how to make wrongs right.

Schools that use restorative practices have also reported significant reductions in the number of
detentions and suspensions. Restorative practices lead to long-term and lasting improvements in
behaviour and an improved culture of learning.

Appendix 2

De-escalation script:

12
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° | would like to understand what is going on

° When you’re ready to talk, | will listen
° Come with me and ...
Appendix 3

Positive Handling Policy

Staff at this school are trained to look after the pupils in their care. Staff have a duty to intervene in
order to prevent pupils from hurting themselves or others. There may also be situations in which a
child seriously disrupts good order in the school or causes damage to property. If a member of staff
ever needs to intervene physically they will follow the school’s Positive Handling Policy. Any parents
wishing to view this policy may do so on request.

Introduction

The term ‘Positive Handling’ includes a wide range of supportive strategies for managing challenging
behaviour. Included in this framework are a small number of responses which may involve the use of
force to control or restrain a pupil. The term ‘physical restraint’ relates to when force is used to
overcome active resistance. These are referred to as ‘Restrictive Physical Interventions’ in national
Guidance DFE: Use of Reasonable Force in Schools) . A clear and consistent positive handling policy
supports pupils who have social, emotional and behavioural difficulties within an ethos of mutual
respect, care and safety.

Pupils with severe behavioural difficulties sometimes present a risk to themselves and others.
Section 93 of the Education and Inspections Act 2006 (and relevant DfE guidance on Use of
Reasonable Force in Schools) describes the circumstances in which teachers and others authorised by
the Head of School may use reasonable force to control or restrain pupils. Examples of when such
action may be reasonable include: to prevent injury to people, damage to property or the breakdown
of discipline.

This policy details how we implement the guidance in this school. It should be considered alongside
the most recent LEA policy statements and recent local and national guidance. It is designed to help
staff to ensure that any actions they take are reasonable, proportionate and absolutely necessary.

School Expectations
The management takes seriously its duty of care towards pupils, employees and visitors to the
school. Staff protection is an important part of child protection; both depend on confident and

competent staff who feel supported by the management. This policy has a clear focus.
° The first and paramount consideration is the welfare of the children in our care.

13
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All physical interventions at this school are conducted within a framework of positive behaviour
management. The school behaviour policy is intended to reward effort and application, and

encourage pupils to take responsibility for improving their own behaviour. Part of our preventative
approach to risk reduction involves looking for early warning signs, learning and communicating any
factors which may influence behaviour and taking steps to divert behaviours leading towards
foreseeable risk.

Pupils are encouraged to participate in the development of their own Positive Handling Plans by
focusing on positive alternatives and choices. Parents are also encouraged to contribute. However, if
problems arise, staff have an additional responsibility to support all pupils when they are under
pressure and safely manage crises if, and when, they occur.

Alternatives to Physical Controls

A member of staff may determine that physical intervention is not appropriate or safe in a given
situation. Staff may take other effective action to de-escalate risk:

Verbal De-escalation: Showing care and concern, acknowledging unacceptable behaviour,
and offering clear choices, guidance, and direction using negotiation and reason.

Setting Clear Boundaries: Giving clear instructions to stop, reminding pupils of school
expectations, and explaining potential outcomes.

Managing the Environment: Removing the audience, taking vulnerable pupils to a safer
space, or removing potentially harmful objects from the area.

Low-Level Physical Guidance: Using supportive, low-level physical contact (such as a
supportive touch on the arm) where appropriate.

Seeking Support: Ensuring colleagues are aware of the situation and requesting assistance.

Risk Management and Proactive Safety

Staff carry out ongoing risk assessments of the learning environment to ensure safety and endeavour
to prevent crises before they occur. We recognise that, on rare occasions, some pupils may exhibit
extreme behaviour.

To maintain a safe and supportive space, staff consider the following environmental controls:

Clutter-Free Spaces: Classrooms and shared areas are kept clear of unnecessary items, with
everyday equipment securely stored when not in use to reduce hazards or items that could
be thrown.

Hazard Reduction: Staff assess areas for sharp edges, unstable furniture, or heavy objects
that could cause injury during an incident.

14
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Help Protocols

The expectation at this school is that all staff should support one another. This means that staff
always offer help and always accept it. Help does not always mean taking over. It may mean just
staying around in case you are needed, getting somebody else or looking after somebody else’s
group. Supporting a colleague does not only mean agreeing with their suggestions and offering
sympathy when things go wrong. Real support sometimes means acting as a critical friend to help
colleagues become aware of possible alternative strategies. Good communication is necessary so
that colleagues avoid confusion when help is offered and accepted. They need to agree on scripts so
that all parties understand what sort of assistance is required and what is available.

Well Chosen Words

A well-chosen word can sometimes avert an escalating crisis. When a pupil is dysregulated, it can be
better to avoid verbal communication. It is important to choose any words carefully and
communicate them at the right moment so that they provide support and not further escalation.

The Last Resort Principal
At this school we only use physical restraint when there is no realistic alternative. National guidance
is clear:

“If necessary staff have the authority to take immediate action to prevent harm

occurring even if the harm is expected to happen some time in the predictable future.”

Para 10 Page 4 Department of Health — 1997 — “The Control of Children in the Public Care:
Interpretation of the Children

Act 1989” — London: HM S O

We expect staff to conduct a risk assessment and choose the safest alternative. We also expect staff
to experiment and think creatively about any alternatives to physical intervention which may be
effective.

Proactive Physical Interventions

It is sometimes reasonable to use physical controls to prevent extreme behaviour from becoming
dangerous provided that it is an agreed part of the Positive Handling Plan. Examples of this are where
a pupil has shown ritual patterns of behaviour, which in the past have led to the child becoming more
distressed and violent. In such circumstances it may be reasonable to withdraw the child to a safer
place when the pattern of behaviour begins, rather than wait until the child is distressed and out of
control. The paramount consideration is that the action is taken in the interest of the child and that it
reduces, rather than increases risk.

15
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When physical controls are considered staff should think about the answers to the following
questions:

° How is this in the best interest of the pupil?

° Why is a less intrusive intervention not preferable?

° Why do we have to act now?

° Why am | the best person to be doing this?

° Why is this absolutely necessary?

If staff can answer these questions it is more likely that a physical intervention will be judged to be
reasonable and proportionate.

Unreasonable use of Force: Prohibited Practices
® Force must never be used as a form of punishment.

e Staff must not restrain a pupil in any way that impacts their airway, breathing, or circulation,
such as applying pressure to the neck or abdomen.

® |t is not reasonable to use any more force than is strictly necessary to achieve a reduction in
risk.

e Under no circumstances should pupils be deliberately subjected to undignified or humiliating
treatment.

Team Teach

Some staff at Meppershall Academy working closely with pupils, are trained in the pre-emotive and
responsive positive handling strategies and techniques of Team Teach, to complement the behaviour
management approaches and strategies reflected in the School Behaviour Policy. Further details of
the Team Teach approach can be found in the Beormund Team Teach documents and the Team Teach
website (www.team-teach.co.uk).

Health and Safety

If dangerous behaviour presents a significant risk of injury to people, there is a legal Health and
Safety issue to be addressed. Dangerous behaviour should be regarded just as seriously as dangerous
equipment. Dangerous occurrences should be reported to the person responsible for Health and
Safety in the school. We all have shared responsibility to identify risk, communicate potential risks
and take active steps to reduce risk wherever possible. We recognise that it is not possible to entirely
remove risk. Sometimes things go wrong even when we make our best efforts to do the right thing.
Sometimes we are faced with unpalatable choices. In these circumstances we have to try and think

16
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to make the school safer. It is also a requirement that they participate in training if they are directed

course of

to do so. This does not necessarily mean that all staff can be involved in all the physical activities. The
non-physical aspects of positive handling training are crucially important too.

When considering a pupil’s behaviour staff should think about the following questions:

° Can we anticipate a Health and Safety risk related to this pupil’s behaviour?

° Have we got all the information we need to conduct a risk assessment?

° Have we provided a written plan as a result?

° What further steps can we take to prevent dangerous behaviour from developing?

D ic Risk A | Staff Jud

Informal risk assessments should be a routine part of life for staff working with pupils who may
exhibit extreme behaviour. Responsible staff should think ahead to anticipate what might go wrong.
If a proposed activity or course of action involves unacceptable risk the correct decision is to do
something else.

Before carrying out any physical intervention, staff must conduct a Dynamic Risk Assessment. This
involves weighing up the risk of intervening against the risk of non-intervention.

Factors influencing this decision include:

e Staff Assessment: Staff competence, confidence, physical capability, and the strength of their
relationship with the pupil.

e Environmental Hazards: The surrounding space, presence of an audience, or available
hazards.

e Pupil State: The pupil's level of distress, physical size, and medical/special educational needs.

Decision to Intervene Physically:

e Except in an immediate emergency, physical interventions should be attempted by staff
trained in Team Teach, who feel confident that their action will result in a net reduction of
risk.

e Where staff judge that physical entry into a situation (such as a severe physical conflict)
would increase the likelihood of injury to the pupil, staff, or others, the correct action is to
refrain from physical contact.

® In such cases, staff fulfill their duty of care by immediately implementing alternative safety
measures: clearing the area, removing other pupils, verbally de-escalating from a safe
distance, and calling for urgent senior leadership assistance.
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Getting Help

At this school the following support structures are in place:

° SEND support plans and Behaviour Support plans are kept in each classroom to ensure all
relevant information about each pupil is available to all members of staff working with them.

° Walkie-talkies when asking for help

° Debrief sessions after a crisis with the pupil(s) involved, reflecting on how the crisis was
managed by all involved and identifying any points for review or learning.

° Termly refresher meetings between staff trained in Team Teach strategies and techniques

Positive Handling Plans

Risk management is regarded as an integral part of behaviour management planning. All pupils who
have been identified as presenting a risk should have a Positive Handling Plan. The plan details any
strategies which have been found to be effective for that individual, along with any particular
responses which are not recommended. If particular physical techniques have been found to be
effective they should be named, along with alerts to any which have proved ineffective or which
caused problems in the past. Positive Handling Plans should be considered alongside any other
supporting planning documents which relate to the pupil. They should take account of age, sex, level
of physical, emotional and intellectual development, special need and social context. Positive
Handling Plans should result from multi-professional collaboration.

Responding to Unforeseen Emergencies

Even the best planning systems cannot cover every eventuality and the school recognises that there
are unforeseen or emergency situations in which staff have to think on their feet. It is not enough to
thoughtlessly apply rules without thinking through the likely consequences. The key principals are
that any physical intervention should be:

° in the best interest of the child;

° reasonable and proportionate;

° intended to reduce risk;

° the least intrusive and restrictive of those options available which are likely to be effective.

Whenever a physical intervention has to be made there should be a verbal warning. Where possible,
staff should always attempt to use diversion or defusion in preference to physical interventions. They
should only use the techniques and methods approved for use in this school/those they are trained
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Following a serious incident, it is the policy of this school to offer support for all involved. People take
time to recover from a serious incident. Until the incident has subsided the only priority is to reduce
risk and calm the situation down. Staff should avoid saying or doing anything which could inflame the

ils and Staff

situation during the recovery phase. Immediate action should be taken to ensure medical help is
sought if there are any injuries which require more than basic first aid. All injuries should be reported
and recorded using the school’s systems. It is important to note that injury in itself is not evidence of
malpractice. Even when staff attempt to do everything right, things can go wrong. Part of the post
incident support for staff may involve a reminder of this, as people tend to blame themselves when
things go wrong. Time needs to be found to repair relationships. When careful steps are taken to
repair relationships a serious incident does not necessarily result in long term damage. This is an
opportunity for learning for all concerned. Time needs to be given to following up incidents so that
pupils have an opportunity to express their feelings, suggest alternative courses of action for the
future and appreciate other people’s perspective. When time and effort are put into a post incident
support structure the outcome of a serious incident can be learning, growth and strengthened
relationships.

Complaints

It is not uncommon for pupils to make allegations of inappropriate or excessive use of force following
an incident. The school has a formal Complaints Procedure; parents/carers should be reminded of
the procedure and encouraged to use the appropriate channels. We are an open school and promote
transparent policy and practice in order to protect the interests of staff and pupils alike. Any staff
concerns regarding the welfare of children should be taken to the Designated Safeguarding Lead. Any
safety concerns should be reported to the designated person for Health and Safety.

Training

Teachers and anyone authorised by the Head of School who are expected to use planned physical
techniques should be trained. Meppershall has adopted the Team Teach Model of training. A number
of staff have completed Team Teach Positive Behaviour Training, Level 1. All training courses have
been fully accredited by the British Institute of Learning Disabilities (BILD) in accordance with DfES
and Department of Health guidance. Positive handling training is always provided by qualified

instructors with rigorous guidelines.

Recording

Every significant incident of force and every instance of seclusion must be recorded on CPOMS
as soon as practicable, and no later than the same day. The record must include :

e Names of pupils and staff involved.
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e Details of any physical injuries sustained and post-incident support provided.

Statutory Reporting to Parents

The school has a legal duty to report each significant use of force or seclusion to the parents
of the pupil involved as soon as practicable, and no later than the same day.

Format: This report must be provided in writing (e.g. via class messaging or email).
Exceptions: Reporting is not required if it is likely to result in serious harm to the pupil.

Follow-up: Parents should be invited to a follow-up discussion to review de-escalation
strategies and, if necessary, amend the pupil's Behaviour Support Plan.

Monitoring and Evaluation

The Head of School will ensure that each incident is reviewed and instigate further action as
required. The school incident log is open to external monitoring and evaluation.

Follow Up

Following an incident, consideration may be given to conducting a further risk assessment, reviewing
the Positive Handling Plan, Behaviour Policy or Positive Handling Policy. Any further action in relation
to a member of staff, or an individual pupil, will follow the appropriate procedures.

Other Relevant Polices

This policy should be read in conjunction with:

PH Code of Conduct for all Adults Policy and Parent/Carer Code of Conduct Policy
Health & Safety Policy

Child Protection Policy
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